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Abstract: The European Diploma in Adapted Physical Activity (EUDAPA) is an
international program focused on the adapted physical activity (APA) field.
Students and teachers come from different places around the world in order to
share. The aim of this study was to assess the opinion of EUDAPA alumni about the
influence of the programme in their applied APA professional knowledge,
competences, skills, socialization, and future employment capability. An ad hoc
questionnaire was developed from a proposed evaluation of those skills, which was
assessed and validated through experts” opinion. Thereafter, the tool was sent by
email to all of the 136 alumni who took part in the programme between the years
2010 and 2016. Seventy answers were received and then analysed. The results
showed that EUDAPA is a programme where the student becomes an APA
professional with strong sense of self perception for positive change in the
community. Additionally, the students improved their skills, highlighting that
EUDAPA is an example of good practice in APA training, because of the academic,
social, and employment benefits that they gain from the programme. In conclusion,
EUDAPA alumni assessed that EUDAPA has improved their professional skills and
due to the exchange possibilities, graduates acquired new social skills and job
opportunities.

Keywords: education; international cooperation; EU standards; professional
qualifications; disability

Introduction

Adapted physical activity (APA) is defined as “the movement, physical activity, and
sports in which special emphasis is placed on the interests and capabilities of individuals
with limiting conditions, such as disability, health conditions, or aging” (DePauw & Doll-
Tepper, 1989). There are plenty of definitions around this topic, but in all of them we could
agree that APA is involving several areas. According to Boursier (2012), APA is a concept
that encompasses all the activities, services, structures, and strategies focusing on the social
participation and development of individuals with special needs through physical activity
and/or sports. This is an area of interdisciplinary and multidisciplinary expertise, including
rehabilitation and therapy, physical education and sport, leisure and recreation, and
competitive sports at all levels for persons with a disability. In this line, Hutzler (2008)
understands this area as a core service and opportunities for the whole society: “APA is a
body of knowledge which includes the physical activities of the people with disabilities, the
services systems developed in order to achieve their participation, a professional
specialization that attracts professionals from pedagogic and academic disciplines”. With all
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of those approaches, new methods, advances and tools, we could say that APA is being a way
to achieve a better quality of life to those people with disabilities.

From a sport science perspective, APA science is research, theory, and practice directed
toward persons of all ages underserved by the general sport sciences, disadvantaged in
resources, or lacking power to access equal physical activity opportunities and rights. APA
services and supports are provided in all kinds of settings, always relate to the needs of
people with disabilities and their rights, in inclusive as well as specific APA programmes
(Sherrill & Hutzler, 2008).

Following that idea, including physical activity in the life of people with disability is an
extra value for their health. There are large disparities in physical activity participation rates
between people with disabilities and the general population, as they are estimated to be 16—
62% less likely than the general population to meet the 2010 World Health Organization
(WHO) physical activity guidelines (Ginis et al., 2021). However, there is a large corpus of
European-level consensus that participation of people with disability in APA and sports is a
social right that must be guaranteed by European Union member-states, following the
United Nations Convention on the Rights of Persons with Disabilities (United Nations,
2006), the WHO s Global Action Plan on Physical Activity 2018-2030, the UN 2023 Agenda
and the European Strategy for the Rights of Persons with Disabilities 2021-2030, to name a
few (Van Lindert et al., 2023). Then, we just need to imagine the APA benefits in people with
disabilities. Knowing that they have less access to these practices, mobility is often
conditioned by the type of disability, and, that a previous assessment of the type of
recommended physical activity should be done according with their disability or health
condition.

In our view, access to physical activity and sport by people with disabilities is an
essential factor in order to have a proper maintenance and improvement of the health
condition. This service is provided by the contextual factors and is successful when it
promotes the participation of people with disabilities in activities or freely chosen sporting
environments. At the same time, the quality of this service needs to be good enough to
promote adherence to the practice and the feeling of belonging to a collective. In this line,
the Classification of Functioning, Disability, and Health (International Classification of
Functioning, ICF; WHO, 2001) rely on a bio-psycho-social model of health, surpassing the
previous medical model of disability. Even more, ICF has been proposed as a framework for
APA context implementation, terminology (Hutzler, 2007), and to plan carefully physical
activities and their impact on health, the importance of material and methodological
adaptations of the security during the activity and strategies to facilitate active participation
in the development of the activity, even in inclusive settings. In our opinion, all this demands
a particular body of knowledge and a professional specialization.

It seems that a graduate in Physical Activity and Sport Sciences needs to have clear
competences in APA, definitely, and, at this moment, APA is part of bachelor curriculum in
most of European universities, with applications to different settings such adapted physical
education, rehabilitation, and sport (Kudlacek et al., 2010), but also active leisure and fitness
settings. In theory, after following these studies, these graduates will be ready to perform
professional skills in order to provide active, safe, and accessible physical activity and sport
service to all, including people with disabilities. For these reasons, it seems necessary to
develop and to constantly update the introductory APA courses or studies at all levels of
professional preparations in Physical Activity and Sport Sciences studies (Kudlacek &
Barrett, 2011). In this line, in describing the functions or activities that may be performed by
adapted physical education (APE) professional working in education, training, and human
resources management, either directly or indirectly, for example, service, resource, or
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standard through a functional map, defining key professional areas (also roles and
functions) of APE professionals: (a) planning developmentally appropriate learning
experiences in physical education which are also suitable for students with special
educational needs (SEN); (b) teaching SEN together with students without SEN; (c)
evaluating learning progress of students with SEN and effectiveness of applied teaching and
support strategies; and (d) engaging in professional collaboration to improve teaching
quality for students with SEN (Klavina & Kudlacek, 2011). These key areas must be
recognized in the pre-service training of those undergraduate programmes for APA related
professions, such as PE teachers, generalist teachers responsible for teaching a number of
subjects including PE, special school educators, teacher assistants, sports coaches in
mainstream and disability sports clubs, recreation programme developers, fitness trainers,
sports administrators, health care professionals or therapists (Kudlacek and Barrett, 2011).

In this regard, the European University Diploma in Adapted Physical Activity
(EUDAPA) was an unique APA European training opportunity and a formation reference in
the field and it is known as a specialized international degree programme in APA (Sherrill &
Hutzler, 2008) to those indicated undergraduate programmes, has been provided nowadays
by Haaga-Helia University of Applied Science in Vierumaki, Finland since the academic year
2009-2010 (Vilhii, 2014). However, its background originally begun in Brussels, in 1997.
The former Diplomé Europeén Universitaire en Activité Physique Adapteé (DEUAPA)
programme served as a model for the actual EUDAPA, meaning its evolution. From the very
the beginning, and with a clear European vocation, the main aim of this training was “to
enrich European education, subdividing it into animation, teaching, training, and
management of APA for physical deficiencies, incapacities, and handicaps; encourages the
academic recognition of certificates, study, and qualifications acquired abroad; and
promotes multilingualism” (Bianco, 2003). At that time, in late 1990s, DEUAPA was
organized at the University of Bruxelles and coordinated by Jean Claude de Potter in French
language, receiving students from different universities around Europe. Then the
programme moved to different universities following a similar format: Torino (Italy, under
Dr. Anna Bianco coordination) and Paris X (France, under Dr. Claire Bousier coordination).
DEUAPA made a huge effort in order to educate professionals in APA around Europe, but in
2006 the Diploma stopped its activity. During few years, there was no diploma-level and
European programme at all. However, from the academic year 2009-2010, the programme
restarted in Finland with a new format: EUDAPA, organized at the Haaga-Helia University
of Applied Science under the responsibility of the professor Jyrki Vilhu as programme
director until 2022. From that time, Vierumaki Sport Campus and its Faculty of Physical
Activity has been the base of this new diploma in APA: “APA teachers around Europe, like
30-40 teachers from about 20 universities and about 30 universities, there was a silent
statement made: “we need to assure that there will be a European diploma of APA in the
future again...” (Vilhu, 2014).

Comparing with the prior DEUAPA, the actual EUDAPA is provided in English instead
of French. In both programmes, the training started with the APA training at the home
university, followed by an intensive programme, and hosted exchanges programmes abroad.
Students are from different Bachelor, Masters, and Doctoral programmes from areas of
physical activity (and education), rehabilitation, and social care. In this sense, EUDAPA has
been developing alongside with another key international training. the International
Master’s Degree in Adapted Physical Activity (IMAPA), which was offered at the Katholic
University of Leuven. This master’s degree has been a reference at the European level
(Rintala, 2019) between 1991 and 2022, with a strong research orientation, while EUDAPA
has been more focused on professional development. Yearly, about 30 teachers and about

20 students from European universities participate in EUDAPA programme, and about half
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of the teachers and students come from non-Finnish universities. These universities have a
bilateral Erasmus+ agreement with Haaga-Helia UAS. The other half of teachers and
students come from Finland. The extent of the programme is 60 ECTS) where half of it is
studied through an intensive 13-week period in Finland. In the first part (10 points), a
student has been studied at her/his home university and the diploma is finished by 20 points
in work placement. Contents of the 30 points intensive period is consisted by theoretical and
practical lectures, some visits to Finnish institutions (rehab centres, prisons, psychiatric
hospitals, etc.), and practical projects (in cooperation with Finnish association and
institutions). The diploma is granted by Haaga-Helia, and its funding is partly based to
Erasmus+ agreements between Haaga-Helia UAS and the participating university. This
makes possible to the partner university to support financially the participating student and
the teachers as well (Vilhu, 2014).

It is clear that the actual European Diploma in Adapted Physical Activity, (EUDAPA,
former DEUAPA) was a unique European APA training for Sport Sciences bachelor students,
designed under the concept of exchange mobility and focused on the development of APA
professional skills development of their students. For all of mentioned above, the aim of this
study was twofold: (a) to assess the general perception about EUDAPA from graduated
students, and (b) to evaluate its possible influence in their actual professional career.

Materials and Methods
Participants

Referring to the study participants, the only requirement was to be alumni of EUDAPA
cohorts programme between 2010 and 2016, both years included. In total, the instrument
was sent through email to all the 136 EUDAPA alumni and their distribution per country is
depicted in Figure 1.
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Figure 1. EUDAPA student population from 2010 to 2016: 132 from indicated countries and 4 from
other country (Austria, Estonia, Germany, and Italy each).
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Instrument

To analyse the opinion of the EUDAPA students, an ad hoc questionnaire was designed,
structured in six main dimensions: (a) demographic personal data and current situation
(age, gender, nationality, EUDAPA cohort, actual job and actual country, six questions); (b)
EUDAPA contents received (five questions about themes, education, sports, physical
activity; for example: “After EUDAPA studies, if you were a PE teacher, would you be able to
adapt your PE lesson in the case you have students with a disability?”); (¢) home university
(seven questions on previous APA studies, ECTS; for example: “How many ECTS credits
have you studied about APA before EUDAPA?”); (d) learning by doing (from Anzai & Simon,
1979; four questions about practices, projects, and trips; for example, “Have you got contact
with people / APA institutions during your projects at EUDAPA?”); (e) human resources
(four questions about teachers and students; for example, “Having international teachers, is
it an advantage for in EUDAPA program?”); and f) six questions about language (for
example, “Have you had difficulties following the EUDAPA lessons in English?”), future
expectations (for example, “Have you had any work chance thanks of EUDAPA studies?”)
and program promotion (for example, “Have you suggested to someone to apply for
EUDAPA?”). In total, 34 questions were presented. Every dimension used yes or no answer
type questions and 5-point Likert scale questions (from 1 -completely disagree- to 5 -
completely agree), ending with an open question for every dimension at the end in order to
give opportunity to provide extra information from respondents. The questionnaire was
developed in English language, as EUDAPA program is provided. Comparative inquiries
between APA knowledge, competences, and skills before and after EUDAPA were included
in most of the dimensions. The instrument (dimensions determination, concrete questions
per dimension, and development of the questionnaire online interface) was assessed by two
APA experts with more than 20 years of (international) experience prior to its
administration— one acting as EUDAPA director and another one a professor in the
programme— to assure content validity and adequacy to the real EUDAPA aims, academic
development, and main characteristics.

Data collection and analysis

After questionnaire designing, it was introduced in an online platform and sent by a link
from an email address to all the indicated alumni with a presentation letter attached, where
it was explained the main goal of this research. Personal information was used to contact
and send to all alumni the questionnaire from EUDAPA organization; however, all answers
were anonymous from participants. All respondents signed a written consent for voluntary
participation in the study. As part of an academic work, ethical supervision was provided
from academic officials. The study was performed in accordance with the Declaration of
Helsinki (World Medical Association, 2014). After receiving the email, respondents had
seven days to respond. For data analysis and processing, Microsoft Excel was used.
Following data collection, descriptive and narrative analysis of the answers was performed.

Results

More than 50% (n = 70) of the EUDAPA participants from 2010 to 2016 participated in
this study (Figure 2). Related to demographic data and actual situation, those 70 (Mage = 25
years old, SD = 3.6), with a bigger proportion of females than males (50 females, Mg = 24.6
years old, SD = 2.9 vs 20 males, Mag. = 25.9 years old, SD = 4.1) and coming from 13 different
European countries: Finland (24), Spain (16), Czech Republic (10), Lithuania (4), Ireland
(3), Bulgaria (3), France (3), Latvia (2), Turkey (1), Italy (1), Austria (1), Germany (1), and
Estonia (1). Results presentation from the instrument by questions and dimensions will be
grouped in three main topics to enhance their application and exposition clarity.
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Figure 2. EUDAPA respondents according to a given academic year.

EUDAPA'’s academic influence

In opinion of most of the alumni, EUDAPA programme has improved their APA
knowledge, skills, and competences comparing with the education received at their home
universities, as 75% of the respondents studied less than 12 ECTS related with APA prior to
the EUDAPA. This programme significantly more education in APA over the course of three
months many home university degree does. When comparing topics taught during EUDAPA
and those received at the home university, the contents less frequently covered at home
university comparing to EUDAPA including physical activity in the prison (EUDAPA 67 vs
home 21), spina bifida (68 vs 37), and amputations (44 vs 32). In this line, almost a 18% of
the respondents did not receive a compulsory APA subject in their home universities,
meaning that if the student does not choose an optional APA subject, they would finish the
degree without any APA knowledge, skills, and competences during their studies. Dealing
with opinion about the students” skills improvement, the responses were very clear: after
EUDAPA studies, they felt more competent as professionals in the different APA contexts: a
43% more competent for being a physical education teacher (Table 1), a 38 % more
competent for being a sport coach, and 52% more competent for being a physical activity
instructor. In relation to EUDAPA teaching method, most of the students agree or totally
agree that “Learning by Doing” is the best way to learn. In addition, 67% of them stated that
they discovered their favourite area of APA during the practices. This suggests that, thanks
to this method, they had the opportunity to discover in which APA field they would like to
develop their professional future. Furthermore, there is again an important distinction
between home university and EUDAPA studies.

Table 1. Comparison of Physical education skills after EUDAPA (n=70) %.

Studies Physical Education Agree (%)
Are you able to adapt your PE lesson in case you have some students with 08
disabilities?

EUDAPA Are you able to be PE teacher for people with disabilities? 98
Are you able to apply APA in a regular lesson? 94
Are you able to teach APA to other teachers? 74
Are you able to adapt your PE lesson in case you have some students with

S 60

Home disabilities?

university Are you able to be a PE teacher for people with disabilities? 48
Are you able to apply APA in a regular lesson? 53
Are you able to teach APA to other teachers? 30

Note: Agree (%) = (agree) and (totally agree) combined.
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From the results 37% of the students did not have any practice during the APA subjects
with people with disability in their home university. It is a surprising data if we think that
without real clients, as students could not have a real experience for their future. In this way,
the comparison with EUDAPA is even more significant because of this question: “Have you
learnt during the practice with real people with disabilities more than with your
classmates?”. From 70 respondents, 68 students answered that they have learn more with
real people (97%). This means that most of the students appreciated direct contact with
disability during the practice, even those with no experience with real clients because their
university could not offer that opportunity.

As mentioned, EUDAPA programme includes some projects and trips where the
students are the leaders or responsible for the activity as part of the learning process. Most
of the students agreed that they have improved their leadership skills. A positive result in
our opinion for the future professional life of the students is that, after EUDAPA studies,
97% of them feel able to organize any sport event or camp for people with disabilities, a clear
indicator of leadership skills improvement. In addition, APA includes many camps or similar
activities, which could open even more job opportunities based on those skills. Finally,
student valued the international approach to APA through teachers from different countries.
Students agree that having international teachers is an input for EUDAPA, likely because 52
out of 70 did not have any international teacher previously in their studies. Moreover,
English as a main language during the program has made the students abler in the sport
field, APA area, and in their general life because according to their answers, 99% of the
respondents have improved their English skills after the program.

EUDAPA'’s social influence

The students’ heterogeneity and the international orientation of the EUDAPA
programme is clear:15 out of those 70 respondents were not living in their home country at
the moment of the study, meaning those 15 did not return to their country of origin. This
could mean that after EUDAPA studies people are not afraid to try new experiences abroad
whether for studies or job opportunities. Analysing the cultural factor, 93% of the
respondents reported experiencing new places and cultures, thanks to EUDAPA trips.
Moreover, in those trips, 72% of the students have enjoyed APA sport competitions.

Table 2 shows answers from the respondents that, in our opinion, presents the social
benefits that students gain from this Diploma. Most of them agree with the idea that having
international classmates is a positive input for EUDAPA. Also, they stated that they have
enjoyed every kind of experiences with their group during the three months of program.
Moreover, respondents think, almost in their totality, that they have new knowledge from
their international colleagues. In order to keep in touch with each other, maintaining contact
for new job opportunities, or share news, students think that making a platform for
professional exchange would be a great idea. We would like to remark the valuable
contribution of the students in promoting this programme. Social media platforms can help
in the future and most of the promotion of the programme was made by the students
themselves. They suggest EUDAPA to their colleagues, even introducing new students in the
next editions, and the respondents are motivated to promote this programme in their home
universities.
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Table 2. Social facts of EUDAPA (n=70).

Question Yes (%)
Having international classmates, is it an input for EUDAPA programme? 99

Do you have gained new knowledge from your classmates during EUDAPA programme? 99
Have you enjoyed sharing 3 months studying, working, traveling, and living with your 08
EUDAPA colleagues?

Are you still in contact with some of your classmates nowadays? 92
Have you met with some of your classmates after EUDAPA program? 90
When the programme ends, could EUDAPA colleagues be transformed into a network of 90

APA?
Have you suggested someone apply for EUDAPA? 89
In case that you have suggested someone apply for EUDAPA, have any students join in

EUDAPA programme because of your experiences and suggestion? 49
Would you suggest your home university promote EUDAPA, in order to send their students 99
every year?

Would you like to have access to a platform that you could share contacts and work 99

opportunities of APA?

Employment analysis

When referring to actual work situation, 22 out of 70 were students yet, 15 were already
teachers (at different educational levels, from preschool to university), 14 were engaged in
APA workplaces, six were sport instructors or coaches, four were physiotherapist, three
worked in sport management areas, three have workplaces not related workplaces (i.e.,
seller, secretary, and lifeguard), and three were unemployed. Based in the data, educational
and APA related settings were the priority work areas for EUDAPA alumni. Between the 22
students, four were research oriented (i.e., master’s) and one PhD student, while between
teachers, two of them were teaching at university level. About work network opportunities,
19 respondents have worked with some EUDAPA colleagues after the programme. Even that
the number is not very big, the fact remains that this programme serves as a link for the rest
of the students” lifetime. Students were requested for some answers that show clearly that,
thanks to EUDAPA, they have jobs opportunities, for instance, because of the presence of
EUDAPA degree in their curriculum vitae. It is glad to see that an important number of
students are already working as an APA professional (Table 3) in different settings. It should
be noted that nine out of 70 respondents were working in a country different than the one
they came from at the time of the study.

Table 3. Employment facts of EUDAPA (n=70).

Question Yes (%)
Do you feel like a better sport professional after EUDAPA programme? 99
Have you worked before EUDAPA in APA area? 54
Are you working in APA area nowadays? 59
Have you received any job opportunities through EUDAPA programme? 40
Have you received any job opportunities thanks to EUDAPA studies (CV)? 60
Have you worked with some of your classmates after EUDAPA programme? 28
Discussion

This study presents original research assessing an APA programme like EUDAPA in the
academic, social, and employment development in their alumni. We truly believe this kind
of training is needed at European level to maintain APA as a scientific and academic area,
but also as occupation, service-oriented profession, and leaders in health and sport
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promotion in people with disabilities. EUDAPA is a programme which has been running
more than ten academic years in Finland, its students and teachers are coming from
different universities around the world (mostly Europe), and the number of 136 students
and 51 teachers so far (at the moment of data collection of this study) shows that this
Diploma has a past, a present, and a future. However, the discussion should be focused on if
EUDAPA students have learnt in the past, whether they are using its knowledge in the
present and whether, thanks of this programme, they are working in the APA field, now or
in the future. In our opinion, this is the best way to provide an useful feedback to EUDAPA
itself from this study, and also as a reflexion of EUDAPA as an international example of APA
professional development at European level.

One important remark is that no studies have been found regarding APA training at
European level and its influence on students’ skills, knowledge, and competences, so this
study seems to be original. Nevertheless, we can compare the results with the specific
competences or skills that the graduate of the bachelor’s degree in Sport Sciences should
have in relation to APA (Hernandez-Alvarez & Jiménez-Monteagudo, 2013) with specific
interest in rehabilitation, education, and sport professional fields (as referenced at EUSAPA,
Kudlacek et al., 2010). Probably, especially after the pandemic in 2020, other areas such as
fitness and leisure must be of interest in the professional scope and should be included in
the APA bachelor training curricula, as they are nowadays at EUDAPA. In this regard, we
consider that EUDAPA provides all of those professional competences through the projects”
planning, practice experience with real people with disabilities, lessons from different APA
experts around the world, and, as a clear example, inclusion trips. In addition, if we
emphasise again the EUDAPA methodology, students will gain those skills by practicing: it
means that they know had their competences are at the same time that they try to apply them
in their professional future. In this sense, EUDAPA seems aligned with the proposed key
competences, skills, and knowledge for a quality APE profession, as indicated by Klavina and
Kudlaced (2011) and Kudlacek and Barrett (2011). Even more, from the answers of the
alumni to the questionnaire, it also appears aligned with Hodge, Lieberman, and Murata
(2017), as these authors stated that the APE specialist should (a) be informed about unique
educational needs of students with disabilities; (b) work in consultation with other teachers
of SEN and other professionals such as occupational therapists and physical therapists; (c)
become familiar with the proper use of specialized and adaptive equipment; (d) engage
students with disabilities in appropriate learning experiences that can be applied in daily
life; and (e) evaluate, plan, and instruct in the motor domain in accordance with each
student’s individual educational plan. In our opinion, EUDAPA cover those training
opportunities, and that is why probably is a milestone as an example of good practice for
APE professional in Europe (Kudlacek & Barrett, 2011).

A recent update of EUSAPA (Nget al., 2021) on the occasion of the COVID-19 pandemic,
revealed low levels of technological content knowledge among APE teachers, who were
assessed in their (a) technological skills (using a communication inventory, modified
versions of the Technology, Pedagogy, and Content Knowledge scale, TPACK-21) and (b)
Self-Efficacy on including Students with Disabilities in Physical Education scale (SE-PETE-
D; Block et al. 2014) perception. Then results were used to inform experts to create
technological update for EUSAPA. Authors suggested the need to add new functions to
EUSAPA including the incorporation of a new key role with four key functions ‘Apply
different teaching strategies to motivate all students’ learning. In our opinion, this new APE
abilities should be implemented along APA programs, and future studies may assess their
inclusion in EUDAPA programme. Another challenge after the pandemic is the actualization
of the national legislation at European level, having into consideration the specificity of every

country and the role of people with disability in the inclusion processes in sport at levels (van
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Lindert et al., 2023). EUDAPA is a life experience, as we can infer from their memories of
the programme, after living three months in Finland. If we examine the results, we can
appreciate that most of the students have suggested to their colleagues that they should join
EUDAPA in the future. This suggests that they have really enjoyed the programme.
Regarding promotion, the data is even more impressive, as 99% of the respondents would
like to promote EUDAPA in their home universities. Clearly, based on the students’ opinion
following the program, it was successful.

Most of them shown, as well, that they have appreciated having international teachers
and classmates. This is an extra value for the programme because is a unique opportunity
during the university period. Having an international background at the home university is
not common, as they stated in their answers. In addition, traveling abroad for and during
EUDAPA projects is a big incentive. Most of the respondents had studied fewer than 12 ECTS
related with APA before EUDAPA. This suggests that, although students in the programme
were motivated to learn from this field, their experience in the field was limited. However,
we could say that their attendance in this Diploma has open new ways in their life, because
nearly up to 60% of them were working in APA field at the moment of the study. In this
sense, EUDAPA is clearly a good way to provide adequate knowledge, skills, and
competences to future APA professionals, promoting their capabilities in PE, sports, and
physical activity fields. In this line, this research can serve as recommendation for future
EUDAPA evolution as topics related with amputation (mainly), deafness, and autism seems
not well covered, as some alumni missed them.

“Learning by doing” method (based on the theory from Anzai & Simon, 1979) was
perceived as positive, as respondents answered that during the practices, they have
improved themselves at the same time that they had new experiences and even more, they
discovered their future work field. Also, most of the students said that they have improved
their skills in English, and it is really important in order to get a job. In addition, EUDAPA
alumni agreed that after the program they can build an international network with teachers
and classmates in order to improve APA field. One indicator of the potential of EUDAPA to
promote international work mobility is the fact that more than 10% of respondents were
students (7), researchers (1), or PE teachers (1) in a different country than their country of
origin at the moment of the study. We should also highlight that nearly two-thirds of
respondents continued their studies at the moment of the study, with five of them at master’s
or doctoral level, which appears good to the field of APA and sport sciences in order to
promote future academics in the fields.

Students of this programme have been studying abroad and some of them nowadays are
working out from their home places as well. EUDAPA maybe has broken the barrier that
could make people afraid of pursue a job abroad. Sometimes, the knowledge you need is
thousands of kilometres far from home and if you have had an experience as EUDAPA
programme (where you can see the huge diversity of ideas, methods, and opportunities),
those three months may have a lasting impact on your mindset. We have seen academic
improvements for example, comparing with home university. In addition, improvements in
social dimensions were found, making networks or working with old EUDAPA classmates,
that even we have realized that there are remarkable employment improvements
possibilities due to the wide vision of the world after EUDAPA programme. Definitely, in our
opinion, EUDAPA should keep running next years because results are positive in each
dimension analysed in this study, when asking EUDAPA alumni. One indicator of the
international network possibilities after EUDAPA, in our opinion, is the fact that 12% of
respondents were studying or working abroad after EUDAPA, so it seems the programme
facilitates opportunities for exchange and development in the APA field.
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Research has demonstrated the importance of these graduate and postgraduate
opportunities in the APA field for professional specialisation. For instance, the meaning that
first-year APE teachers with a master's degree ascribed to their occupational socialization
experiences was mainly related with (a) interactions with people with disabilities and activity
experiences, (b) recruitment of APE teacher education students, and (c) graduate training
and initial work experiences (Holland & Haegele, 2020); topics highlighted by the
participant teachers as crucial in their professional APA development. However, the
literature on this sense is still very sparse, and also the opportunities for APA professional
specialization are very limited. In this sense, the most well-known study programme
European Masters in APA started in 1991 with nine participating universities and grew to 29
in year 2004-05. It was later transformed into Erasmus Mundus Masters in APA and after
termination of EU funding shortly transformed to International Masters in APA (Kudlacek
et al., 2024). Unfortunately, this postgraduate programme ended during the academic year
2021-2022. In our opinion, efforts should be made in order to promote APA educational
programs at graduate and postgraduate level across different European universities in the
near future, due to their vocational and professional influence towards APA, but also to
promote young academics and researchers in the field of APA. As limitations of this study,
we can cite that the number of responses from alumni was more than the half of the total,
though it could still be improved. Also, the seniority of the alumni was not controlled, what
is a potential study in the future. The instrument used should follow validity and reliability
measures, apart from the expert validity used. Probably, a mixed method including
qualitative research methods (interviews or focus groups) will deepen the influence of
EUDAPA in the future students. We also have to mention that this study did not control
recall bias (as systematic difference in the ability of participant groups to accurately recall
information), neither social desirability bias (as a tendency to answer questions in such a
way as to present themselves in socially acceptable terms). Future studies about the
influence of programs like EUDAPA should address these biases. A limitation is also the
retrospective approach of the study design, asking for EUDAPA skills and professional
competences obtained from opinion of the students, while their professional experience is
still limited. As such, we cannot draw conclusions from these opinions regarding the skills
needed for their professional development or considerations related to the educational
system of their (specific) country. Finally, as next step, following cohorts from this study
should be examined in order to analyse the evolution of EUDAPA program s influence on
alumni knowledge, skills, and competences. The comparison between future study
applications and alumni evaluations at the programme should be of potential interest. In
this regard, influence of the program in alumni career and employability after the
programme should be studied in the context of the different countries where alumni are
working nowadays, taking into consideration the peculiarities and context of every
participating European country (van Lindert et al., 2023).

Conclusions

The implementation of the EUDAPA programme for ten years has been successful, as
we can highlight from the past students’ opinion with the indicated limitations from those.
The academic, social, and employment valuable influence EUDAPA is clear in the responses
of the students, and this have important implications in how APA should be provided in
academic setting, but also in professional development. The general opinion of the EUDAPA
students is that they have improved their skills in several areas during their three months of
programme. EUDAPA students felt competent to access to professional APA field thanks to
the programme. Due to its uniqueness and positive application, this programme deserves to
continue.
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Perspectives

The findings of this study include some implications related to professional skills
development in APA. Firstly, the implementation of the program over the academic years
seems successful in students’ opinion. Secondly, the academic, social, and employment
influence of this international program, regarding professional skills, was perceived as very
positive. Thirdly, data shows that it is a productive programme due to the employment
success after it. Finally, the programme reverts satisfactorily to the student”s participants in
educational, social, and APA training fields.

Unfortunately, during the publication process of this article, EUDAPA as educational
programme ended during academic year 2023-2024 due COVID-related restrictions and
changes in funding (Kudlacek et al., 2024). However, as indicated by these authors, an
initiative has emerged from Palacky University (Olomouc, Czech Republic), Haaga-Helia
(Vierumaiki, Finland), and Munster Technological University (Kerry, Ireland) to reform and
adapt the EUDAPA programme to incorporate Hybrid Erasmus mobilities, combining
online learning with practical training (Kudlacek et al., 2024). Also, these authors stated that
to provide high-quality professional services in APA, there is a requirement for academic
programs that train professionals in sports, rehabilitation, leisure, and physical education.
Most of these programs are integrated into national training frameworks, often within
physical education teacher preparation or other sports science areas. These nationally based
programmes (also at postgraduate level sometimes) are very diverse, not all countries offer
such programmes and the professional opportunities in APA vary greatly from one country
to another. Simultaneously, there is an increasing demand for qualified personnel to support
inclusion in PE, leisure, and sports. For all that reasons, it appears that a programme such
as EUDAPA is more needed than ever.
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